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STRICTLY CONFIDENTIAL

PSYCHOLOGICAL ADVICE 

Advice On A Child/Young Person Who May Have Special Educational Needs

	Please note that all of the information on this form will be copied to parents and all agencies directly involved with the child/young person and the development of the Education Health and Care Plan.


This report has been prepared by: Dr Patricia Cuckle

                                                           Educational Psychologist, 

                                                           HPCP Registered

	CHILD’S PERSONAL DETAILS



	First name(s):     Seve     
                   

	Surname             Chahal


	Date of Birth:      28.11.13                         


	Home Address:  Flat 125 Bedford Court Mansions, Adeline Place, London, WC1B 3AH                      


	Age:  3 years 6 months                               Gender: Male


	Religion: Not given                                 

Home language:  English                     


	School or setting: Fitzrovia Nursery                    



	Unique Pupil Number:              xx


	PERSON(S) WITH PARENTAL RESPONSIBILITY  



	First name(s):    Verinder                         First name(s):     Satpal 
 

	Surname:           Supra                             Surname:            Chahal   


	Home address:  As above                        Home address:    


	Relationship to child: Mother                  Relationship to child:    Father



REFERRAL BACKGROUND:
Seve Chahal was referred to Camden Educational Psychology Service on 25.8.17 by the Local
Authority in order that educational psychologist’s advice could contribute to the Statutory

Assessment of his Special Educational Needs under Section 36 of the Children and Families

Act 2014.

Seve started in nursery in November 2016 (two mornings each two hours) and there was support from the Early Years Inclusion Team since March 2017. There were ongoing concerns about Seve’s limited language development, general learning and lack of interactions with other children. Parents were very concerned about Seve’s poor eating, reflux and vomiting. In nursery targets in his IEP focused on handling fruit and messy play materials, sitting on the toilet, engaging in three activities with adult support at a workstation and following a visual timetable. Nursery staff said that Seve had made progress in that he was calmer and more willing to handle “messy play” and fruit at snack time. My assessment was requested in order to provide a report to support a request for EHC assessment which was agreed 19.7.17. Seve started nursery class at St. Clement Dane’s Primary school in mid-September 2017, gradually building up to a full day. When I visited Seve in school he had started only one week previously; his teacher was pleased that Seve was settling in. 
Other practitioners known to be involved previously but no longer involved:
Mosaic team included:

Dr Pricilla Julies, Consultant Paediatrician; 
Alison Butterworth, Occupational Therapist;

Chloe Selby, Speech and Language Therapist;

Manus Moynihan, Clinical Psychologist.
Isla Simpson, Home learning, KIDS.

Sandie Choi, Inclusion Teacher, Early Years Intervention Team (EYIT).
Professionals currently involved:

Betty Hutchon, Specialist Paediatric Occupational Therapist;
Tracy Derry, Speech and Language Therapist.
Basis of Assessment

Observation of Seve in nursery on 9.6.17 and 20.9.17;
Consultation with staff at nursery on 9.6.17 and 20.9.17;

Consultation with the Inclusion Teacher Sandie Choi, Early Years Intervention Team (EYIT) on 7.6.17;

Email correspondence (9.6.17) with Seve’s mother and telephone conversation on 15.6.17;

Personal meeting with Seve’s mother on 21.9.17;

Brief discussion with grandmother on 9.6.17;

Information from the Early Years Intervention Team file.

VIEWS OF CHILD
Seve presents as a delightful child who seemed very content in nursery and who settled into school quite happily. It appeared that he was comfortable with the structure of his new nursery class. He clearly loves being outdoors engaged in physical activities. Because of his young age and limited language, he is not able to express views about his difficulties directly. 

VIEWS OF PARENT

In our first conversation Verinder told me that Seve has had a multi-disciplinary assessment with the Mosaic team. A report of 18.2.16 was inconclusive but further assessment and an updated report/letter of 1.3.17 identified autism. Verinder gave permission to get the reports from Mosaic, she remarked that there were parts with which she did not agree. 

Verinder and I discussed visual and non-verbal strategies that the family uses at home to support Seve’s communication e.g. holding up four fingers that represent the request I want the i-pad. Seve can be very insistent about parents using strategies. We talked about communicating in general and about how children pick up non-verbal cues to help them understand. We talked about what supports and strategies need to be in place in nursery and school and I told Verinder that these would be included in my report and the draft plan. We also discussed eating difficulties and the possible root cause. Verinder feels particularly frustrated that little progress has been made but the specialist eating team have no further suggestions to make. 

I spoke very briefly to Seve’s grandmother at nursery, she said that Seve understands everything but only says words when he wants to. She said that feeding was the main concern, and the nursery was working on eating.

In a later meeting (21.9.17) Verinder said that she was very pleased with how Seve was settling into school, she has every confidence in their experience and ability to meet Seve’s needs. She said that Seve responds best when he understands what is going to happen, for instance he was prepared for staring school by becoming familiar with his uniform, having it laid out in preparation, and hearing a story about a little boy starting school. Verinder said that Seve has a lot of support from his grandparents and his nine year old sister. 
Verinder recognises the gap between Seve and his peers, she doesn’t know how he will develop in the future. In the longer term his parents think that the most important thing is for Seve to communicate effectively, and they would like him to be happy and comfortable socially and make meaningful friendships. Further views are available in Section A of the draft plan. 
SUMMARY OF DEVELOPMENT

The SENCo reported that according to the cohort data based on the goals of the Early Years Foundation Stage (EYFS) outcomes, Seve was at the following levels at age 39 months (February 2017):
	Area of development 
	Approximate developmental level

	Personal, social and emotional 

         Self-confidence and awareness

         Making relationships 

         Managing feelings and behaviour
	 22-36 months

 22-36 months

 22-36 months

	Physical development

         Moving and handling

         Health and self-care
	 22-36 months 

 22-36 months

	Communication and language 

         Listening/attention

         Understanding

         Speaking
	 22-36 months

 22-36 months

   8-20 months

	Literacy 

         Reading   

         Writing       
	 16-26 months

 22-36 months

	Mathematics

         Number

         Shape, space and measure
	 22-36 months 

 16-26 months

	Understanding the world

         People and communities

         The world

         Technology
	 16-26 months 

   8-20 months
 16-26 months 

	Expressive arts and design     

         Exploring and using media

         Being imaginative
	   8-20 months
 16-26 months


At the age of 39 months, a child would be expected to be developing within the 30-50 month level; the above assessments indicated that Seve was showing delay by one to three levels across his development, with expressive language one of the most severely delayed areas (three levels delayed). 
APPROACHES AND ATTITUDES TO LEARNING 
Seve is able to attend for a few minutes to an activity with adult support but he tends to want to do things his way so he misses opportunities for learning new things. 
COGNITIVE FUNCTIONING AND PLAY
Cognitive skills include thinking, reasoning and working out solutions to problems. In the case of a pre-school child some of these will be demonstrated in play activities. In Seve’s case, his play is  like that of a child much younger than himself. When left to play freely Seve tended to cruise around, occasionally picking something up but playing or handling toys only briefly. With letters he occupies himself for much longer. Staff reported that he likes cars and trains with moving parts. They do not see imaginative play as you would expect at his age e.g. pretending to use a toy telephone, pretend feeding or putting to bed a doll or offering pretend food and drink to an adult. 
Seve has good visual memory skills. He is able to discriminate, match and name colours at about an age-appropriate level. He was able to fit puzzle pieces into a familiar number puzzle. I was told in nursery that Seve is able to recognise numbers 1-10, able to put them in correct order and count accurately an array of objects that he is given, however he did not do this for me when asked. 

In his nursery class Seve has quickly learned to recognise the days of the week written on different coloured cards and is able to put them in the correct order. When I wrote days of the week on my pad for him, he did not respond so I assume his learning the days of the week is connected to a particular context and visual stimuli. He likes someone to play with letters with him, he will name a letter then wait for the adult to name the next one. Indoors he enjoys pushing cars and trains back and forth or he cruises around handling things briefly e.g. construction toys. He enjoys physical outdoor play.

Communication

Attention

Seve is able to give attention to an activity with an adult for up to ten minutes, when motivated and supported. In nursery staff commented that generally he is very distractible. My observation in school suggests that in free choice play Seve’s concentration is still very limited unless it is an activity concerning letters of numbers, then he tends to over-focus. 
Receptive and expressive language (listening and speaking skills)

Language development is a concern. His mother and grandmother commented that he understands everything, I believe this refers to routines at home. Verinder described his understanding at home and we discussed how Seve learned routines, used visual cues and carried out familiar actions (e.g. taking his mother’s newspaper and giving it to his grandpa). She described his understanding in context e.g. journeys on the Underground.  

On my first visit it was very difficult for me to make to make a judgement because Seve did not respond to simple requests (so did not demonstrate understanding). He didn’t respond to simple questions such as What colour? or How many? or What is it?

At school, Seve needed prompting to carry out instructions, however he has only been there eight or nine days for a few hours each time so maybe he was not familiar with routines. In contrast, when playing with me in an individually supported situation he understood when I offered to help him use the playground equipment , build with bricks, arrange cards, complete a puzzle (e.g. he responded appropriately to Turn it round when trying to fit a puzzle piece). 

Seve responded to music and dance - he showed understanding of what to do during a lively, familiar song - he jumped up immediately to do the actions. He showed his short attention span by moving away after a short time, even though he seemed to be enjoying the song.
His expressive language is delayed and disordered. I heard a lot of “jargon” – speech that has a conversational tone but not real words. During my nursery visit in June, I heard some single clear words, most of them when we were sitting at a table doing sorting activities. He said the names of numbers when I pointed to them. I consider that he did not use his clear, single words to communicate but used words in a random way. Seve chattered and sang to himself as he cruised round the room, I was not able to distinguish any clear words. Staff said that he repeats words, sometimes without meaning. 
In school Seve used what sounded like “learned phrases” that he uses for certain situations e.g. Oh no! if he drops something or Well done! when congratulating himself for completing an activity. He often repeats what is said, whether it is to name something, to comment or when a request is made he repeats, for example “Show me good sitting”. When he recites, it is sometimes  in an unusually high pitched monotone. 

Social Communication 

Seve was able to make eye-contact when we were engaged in a game. Otherwise he seemed to have poor understanding of gestures, he did not respond to me offering my hand either to go indoors nor when I held it out to be given a toy so that I could take a turn in our game. However, later he understood my finger wag, meant No! when he was on the slide and planning to go down head first. 

SOCIAL, EMOTIONAL AND BEHAVIOUR 
Seve is learning some social skills for example lining up and waiting for the next instruction. In school he needed prompts, it was as though he did not to realise general instructions to the class also applied to him, he needed to receive instructions personally. He is able to sit calmly on the carpet in a group, though after a time I observed that he seemed rather distracted and made extraneous mouth movements. 
Seve seemed generally very happy and content, quite placid; staff said the he does not get upset or have tantrums. 
Seve is starting to develop some social interaction skills. He and I had very good interactions lasting four or five minutes playing with a football. He gave good attention; he looked at me and watched and waited; he held his hands ready to catch the ball and he was equally focussed in throwing the ball back to me. He laughed a lot when I was pretending to do silly things with the ball. He also took part in building together, allowing me to build a part and also to select and hand him bricks to build.
I found some of Seve’s behaviour inflexible. He came willingly when I suggested going to his work- station. He sat for 10 minutes at a table doing sorting games and a puzzle with me, and it was good that he sat so long. However, he was very set in his way of doing things, he wouldn’t do things such as fit puzzle pieces, sort, line up and count out of a certain order nor would he allow me to do so. He insisted in packing away in a certain order and pushed my hands away when I tried to change it. Staff said this was typical of him they said that He likes doing things his way. 

Eventually Seve got the idea of doing a little turn-taking game of putting a coloured animal into a same colour pot; he needed to be prompted to let me have turn, and I had to prevent him taking over by putting my hand on his and saying Quiet hands and he complied. Discussing this with his mother, Verinder said that Seve was very familiar with turn taking through his work with Isla from KIDS, and we discussed this in terms of the routines that he is able to build in one situation but not necessarily transfer easily in another situation. 

I observed repetitive behaviour at school. He went down the slide time after time. He also recited and re-arranged the days of the week many times. After they fell off the board he did not become frustrated but picked them up over and over. He focused on these activities beyond a time that would usually interest a child 

I noticed an unusual way of looking at objects; several times Seve looked sideways from the corner of his eyes at objects, looking with one eye closed, sometimes he bent low and looked closely. Staff said that when he plays with trains he sometimes lies next to them and looks very closely at the wheels turning.  
Relationships with peers

Seve seemed quite happy to have other children around him; staff said that he plays alongside others. I did not see him interact with any other child. It was reported that if another child takes a toy, Seve will approach to take it back. 
Since starting school, there is one girl that Seve likes especially and he will follow her around though not initiate any interaction. 

Relationships with adults

I did not observe Seve approach adults, he seemed content to occupy himself. It took Seve a little time to allow me (as a stranger) to play with him, but once over the initial reluctance he played and laughed with me for a few minutes, throwing a large ball back and forth. He allowed me to join his activity with days of the week, I picked them at random and handed them to him and he ordered them. He also allowed me to join him playing with Duplo, we took turns placing bricks to build a tower. 
Level of independence and self-help skills
Seve has been attending an eating clinic one hour a week for 25 weeks, but his mother told me that this has now finished. Eating is still a significant difficulty although improving as Seve is now eating more bitty food such as Weetabix and dahl and yogurt. His mother told me that Seve’s grandmother is very imaginative about preparing food for Seve. I observed that at lunchtime at school Seve was spoon fed by an adult from a pureed lunch brought from home. He sat at the class table for six-seven minutes, then became restless so was moved to a side table for another seven to eight minutes. While he eat he needed to be distracted with letters and numbers which he recited or copied, sometimes using fingers for counting. 
Seve has made very pleasing progress in becoming toilet trained during the summer, he is able to take himself to the toilet when reminded. I observed that he is aware of his need; he was clutching himself and jiggling, he held it until he had completed his game to his satisfaction. Usually he needs and adult to remind him to have his mid-afternoon toilet stop, and he needs a bit of help with clothing after using the toilet, however at home he still uses a nappy to open his bowels.
MOTOR AND SENSORY SKILLS
Gross and Fine Motor Skills
Seve likes being outdoors, he enjoys kicking, throwing and chasing balls especially with an adult and my observation was that he became very engaged and interactive. Seve has good catching and throwing skills with a large ball. He has good skills climbing skills e.g. up steps or a scramble rope, and he slides down with confidence. His fine motor skills are starting to develop; he is starting to hold a pen for mark making and I observed him trying to write letters but he did not press hard enough with his pencil.
Sensory/tactile issues

No particular issues were mentioned apart from Seve not liking to handle fruit. 

Vision and hearing

No difficulties were mentioned. 
SUMMARY OF SPECIAL EDUCATIONAL NEEDS

Seve presents as a delightful boy who has settled well into the school nursery class (Borough of Westminster). His strengths lie in his physical development and gross motor skills and it is in this area that I observed him being most interactive. He has some good recognition skills in terms of shapes, colours and numbers. He is able to learn routines associated with familiar language. He appears to understand more readily in an individually supported situation compared to being given instructions as part of a large group. He is showing delay in development across a number of areas: language (especially expressive language), play, general thinking, generalising skills from one situation to another and social interactions. He also shows some repetitive and inflexible behaviour. Of great concern is the ongoing difficulty that Seve has with eating. 
Seve has a very high level of need, and is unlikely to be able to access the full curriculum and make good progress without a high level of extra support. 

Strengths

· Seve is able to discriminate, match and name colours at about an age-appropriate level;

· He is able to fit puzzle pieces into a familiar number puzzle;

· Sometimes Seve is able to recognise numbers 1-10;

· He is able to put numbers and words into the correct order;
· He tolerates other children around him and plays in his own way alongside;

· He has well developed physical and gross motor skills;

· He has good ball skills, he can catch and throw a ball;

· During active, physical games with an adult Seve becomes lively and more interactive.  
Ongoing needs

Cognition and Learning

· Seve is generally delayed in learning so needs to further develop basic skills;
· He sometimes learns skills within a particular context without necessarily being able to transfer them, so needs to learn to generalise.
Communication and Interaction

· Seve needs to further develop language as his language is generally at the single word level;
· He often uses single words in a random way, so he needs to learn to use language in a communicative way;
· He needs to fade out his use of jargon (i.e. speech that has a conversational tone but not real words).
Social, Emotional and Mental Health

· Seve needs to learn to give attention to adult directed activities, which he sometimes 

            resists (he tends to be very self-directed); 
· He needs to develop more flexibility; he likes to do things his own way, and resists adults 
     trying to intervene;

· Seve needs to develop interactions with other children, he shows little interest in other 
     children unless they take a toy that he wants, then he will try to get it back;

· He needs to develop imaginative/role play in order to join in with other children, at present he shows very little;

· He needs to develop more functional play with toys i.e. using them as intended; at present he is often more interested in watching their moving parts. 

Physical and Sensory

· Seve has good gross motor skills and needs to learn to use them in play with other children for example in organised games;

· He has severe difficulties with eating so needs to extend his eating of a variety of foods and textures;
· He needs to extend his play with “messy” materials. 
SPECIAL EDUCATIONAL PROVISION

London Borough of Camden’s Children, Schools and Families Directorate expects provision to meet the needs of children and/or young people in such a way as to support them in staying safe, being healthy, enjoying and achieving, making a positive contribution and experiencing economic wellbeing.  Every Child Matters, 2004
Summary of advised outcomes:
On the basis of available evidence, suggested long term and specific medium outcomes, and the provision and educational facilities and resources to meet Seve’s needs have been advised below. 
	Aspirations and Outcomes: 

Outcomes suggested by professional or from discussion professional have had with CYP/parent to help them think about possible outcomes for final plan.

 

	Aspirations and goals for the future. This section is based on the aspirations of his parents, as discussed with Seve’s mother. 

	Outcomes 

Outcomes to be met by the end of the next key stage or phase of education 

By date: End of Key Stage 1, July 2021.

	1.  Cognitive and learning

Do well in his general education, enjoy all the facilities on offer.


	Demonstrate (and record) addition and subtraction to ten.

	
	Complete three table-top activities from a selection e.g. simple board games, puzzles, writing and mark-making, counting and number games, constructing, piece of work set for the class etc. for a period of 15-20 minutes with minimal adult support.

	
	Write his name and basic words to form a caption for or short description of picture, and read it. 

	2. Communication and Interaction

Communicate with a range of people verbally and non-verbally in a range of social situations.  
	Communicate his daily needs and preferences for activities to a range of adults and other children, using verbal or non-verbal means.

	
	Take part in turn-taking games with other children, with adult support and prompts as needed. 

	
	Show that he can take an active part in a sequence of imaginative/role play using props and dressing up clothes. 

	3. Social, Emotional and Mental Health 

Be happy, healthy and stable and form long lasting relationships.
	Show flexibility in his behaviour by allowing adults and other children to show him how to do things in a different way to his own way.

	
	Contribute to circle time by e.g. speaking, singing or playing a musical instrument. 

	
	Initiate basic interactions with other children such as inviting them to play or asking to join them.

	4. Physical and Sensory

Be independent in his life skills.

Enjoy a range of physical and leisure activities; and be creative.


	Take an active part in finding equipment that he needs for an activity and take part in tidying away, in order to develop independent living.

	
	Remove and replace clothing for outdoor play and P.E., with minimal adult support. 

	
	Draw a picture with three recognisable features e.g. face with eyes, nose and mouth; house with door, windows, chimney; car with wheels, windscreens, steering wheel.

	
	Make a selection of food on offer at snack and lunch time, and eat independently. 

	
	Produce a finished piece of art work using a variety of media (e.g. paper, pens, paint, glue, stickers, glitter et.).


Recommendations for achieving the outcomes

	What specific programmes/interventions need to happen (steps and activities to meet the needs and achieve outcomes) 
	Who might provide the support (school/other agencies/community)

	Support from adults who have had training in meeting the needs of children with autistic/social communication difficulties. 
	Class teacher & learning support assistant with the support of Camden training courses as necessary.


	Awareness throughout the school day of Seve’s language needs e.g.:

1. Vigilance in looking for opportunities to support Seve’s understanding and expression; 

2. When communicating make sure of Seve’s attention before giving instructions; give him time to process language then check that he understands. 
3. Interpreting more complicated instructions to the whole class - simplify to Seve’s language level;

4. Breaking down multiple instructions into several simple steps, given one at a time

5. Clear and consistent policy about expecting Seve to communicate his needs and wants in whatever way he can, before giving him what he requests;

6. Imaginative use of visual supports, written word, symbols, real objects etc. to support Seve’s understanding and expression, including social stories.
	Class teacher & learning support assistant, throughout the day with advice from a Speech and Language therapist.


	An eating plan, strategies for introducing a wider variety of food with more texture, plus encouragement for Seve to feed himself. 

A programme delivered systematically each snack and mealtime.

Seve’s participation in cookery and food preparation sessions. 
	SENCo, class teacher & learning support assistant, liaising with parents with advice form a dietician as necessary.


	Access to a highly structured and visual approach to learning within the classroom.
	Class teacher & learning support assistant.



	A differentiated Foundation Stage curriculum delivered at a pace to suit Seve. 
	Class teacher & learning support assistant.



	Access to a multisensory approach to learning that involves practical activities, first-hand experience and the use of concrete aids to support understanding and learning.
Music is important for Seve; use rhythm and  music for instructions and making changes;  Make up “songs” to emphasise a point, stick to the same words, tune and intonation each time and use actions.
	Class teacher & learning support assistant.



	A space/work station to work on adult-directed activities in a distraction-free area. 
Individual and paired (with another child) sessions and a supporting adult focusing on Seve accepting adult-directed activities. 

A “Start and finish” box is useful so that Seve can see from the start box what he is to do and from the finish box what he has achieved. Sessions should be daily, at first lasting only 5-10 minutes, building up from there to 15 to 20 minutes independent working. 
	Class teacher & learning support assistant.



	Short periods of work with regular breaks so that Seve does not become overloaded and overwhelmed. 
	Class teacher & learning support assistant.



	For individual focused work offer a wide range of activities and materials, changing them daily so that Seve generalises skills from one area to another. 
	Class teacher & learning support assistant.



	Take part in turn taking games and activities with adults and peers so that Seve is interacting with other children at a basic level.  
	Class teacher, learning support assistant.



	Adult and peer modelling of imaginative/role play including teaching how to invite others to play – Seve to practice this with an adult or more mature child first. 
	Class teacher, learning support assistant, peers.

	Thoughtful preparation for transitions and extra time given for Seve to process what he is being asked to do. Use visual supports to show Seve what he is to do e.g. use a social story to prepare Seve for events and to help him make changes. 
	Class teacher, learning support assistant.

	Liberal praise and positive reinforcement for Seve when he succeeds in an activity or makes a smooth transition; make sure that Seve knows what the praise is for and use very frequently.
	Class teacher, learning support assistant.

	Boost self-esteem and independence by giving Seve small responsibilities around the classroom and school environment, accompanied by an adult or more mature child as needed. 
	Class teacher, learning support assistant.

	Targeted Speech and Language programme in order to support Seve in developing functional communication skills.
	Strategies modelled and advice from Speech

and Language Therapy Service, delivered by

class teacher & learning support assistant.

	Verbal and non-verbal communication systems using visual supports (e.g. gesture, pictures, verbal prompts, symbols, visual timetable, simple social stories, physical prompts).
	Strategies modelled and advice from Speech and Language Therapy Service, delivered by class teacher & learning support assistant.

	Assessment of and advice for further development of fine motor skills, sensory issues etc. 
	Occupational Therapy assessment.

	 Close liaison with parents, regular sharing of positive developments and successful strategies. 
	Class staff, SENCo, parents.


MONITORING and REVIEW

Seve’s targets and support programme need to be recorded on his Individual Education Plan that enables the close tracking of progress over time in relation to planned intervention and support.  Seve’s progress needs to be reviewed regularly. Reviews need to include Seve’s and his parents’ views and those of all practitioners who work with Seve. 

	Number of Pages in this document:
	11

	Signature:
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	Name:
	Dr Patricia Cuckle  


	Position:
	Educational Psychologist  


	Date of Report:
	6.10.17
  


Cc: Parents;
      School;

      EPS/SEN file. 
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